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The Expectations of Jordanian Kindergarten Teachers and Classroom Teachers
Regarding the Social - Emotional Skills Necessary for Pupils' Success in Grades 1-3

Ramzi F. Haroun*

ABSTRACT

This study aimed at investigating kindergarten teachers and classroom teachers' expectations regarding the

social- emotional skills necessary for pupils' success in grades 1-3. The sample of the study consisted of (79)

kindergarten teachers and (190) classroom teachers.

The Social Skills Rating System (SSRS) developed by Gresham and Elliott (1990) was used to collect the
data of this study. The tool consisted of (30) items divided into three domains: cooperation, self- control, and

assertion. The validity and reliability of the scale were established prior to collecting data.

Results showed that kindergarten teachers regarded social- emotional skills for success more than classroom

teachers did. Results also showed that both kindergarten and classroom teachers considered cooperation and

self-control skills more important for pupils' success than assertion skills. Furthermore, results also showed

that there were statistically significant differences (o < 0.01) in the mean scores of the teachers' expectations

of the importance of social- emotional skills for pupils' success that can be attributed to the school type

(Private vs Public). The researcher recommended decision makers at the Ministry of Education to consider

teachers' expectations of the social- emotional skills necessary for pupils' success in planning and developing

curricula.
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