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The Degree of Teachers’ Knowledge and the Extent of Students’ Acquisition of Time
Concepts in the Book of the Contemporary History of Jordan

Hani Hatmal Obaidat*

ABSTRACT

This study aims at understanding the concepts of time in the book of contemporary history of Jordan and the
teachers’ degree of knowledge and students’ acquisition. To achieve all of that, the researcher prepared a list
with the concepts of time, its validity and consistency; taking all these aspects into consideration. The book
of contemporary history of Jordan was analyzed. Also, the researcher prepared an achievement test which
consists of twenty four valid and consistent concepts. Then, it was distributed among a sample of thirty one
teachers of history and 365/ 11th grade — students.

The following are some results of the study: Some concepts of history were to a great extent available (AD),
some concepts were less available (a 1/4 of a century) / 25 years, a decade, Thu-Al-Hija, (Ramadan and
Rajab). Others were not important at all, these are (Al-Fajer (the dawn), Mid-day, Noon, Summer, Autumn
and Thu-Al-Qi’da.

The study showed that the degree of understanding of teachers of history of time concepts is (82%) which is
higher than the educational acceptable level (80%). The degree of students’ acquisition of the concepts of
time reached (75%), which is higher than the acceptable educational level (70%).

The researcher recommended certain suggestions: the necessity of reinforcing the concepts of time, which
are of less importance.

* Department of Curricula and Teaching, Al-Hussein Ben Talal University, Ma’an, Jordan. Received on 22/4/2004 and
Accepted for Publication on 20/9/2004.
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