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The Training Needs of Islamic Education Teachers in the Sultanate of Oman from
the Point of View of the Supervisors and the Teachers Themselves, and their
Relationship with Some Variables

Saleh Diab Hindi*

ABSTRACT

This research aimed at recognizing the needs of Islamic education teachers at both the preparatory and
secondary stages in the Sultanate of Oman, in addition to investigating the relationship between those needs
and the teachers' sex, years of experience and the level they teach. The population of this research consisted of
Islamic education supervisors and Islamic education teachers who teach in the preparatory and secondary
stages in the schools located in ten regions in the Sultanate. The sample consisted of 169 educators (53
supervisors and 116 teachers) who were selected randomly. A 36-item questionnaire was used to collect data.

Research results as related to the first question revealed that the most important training needs that teachers
agreed upon were six needs: three of them in the domain of knowledge of Islamic education curriculum, and
three needs in the domain of curriculum teaching skills. As related to the second question, research results
revealed 28 important training needs viewed by the supervisors. Seven needs were in the domain of
knowledge of Islamic education, and 21 needs in the domain of curriculum teaching skills. Both supervisors
and teachers (males and females) agreed on six important needs, four in the curriculum domain, and two in
the skills domain. Statistical analysis through applying the t-test, revealed that there were significant
differences in the means of the training needs between teachers of both sexes and the supervisors in the
domain of curriculum, skills and measurement in favor of the supervisors at the (a= 0.01) level. With regard
to the third question, t-test analysis revealed that there were significant differences in the means of needs at
the level of (o= 0.01) in the domain of curriculum due to the effect of sex only, in favor of the teachers. No
significant differences at the same level between the means of the training needs related to the effect of stage
was obtained. Moreover, the results of ANOVA analysis revealed that there were no significant differences
at the (0= 0.01) between the means of needs belonging to the effect of the levels of experience.

In light of the research results, the researcher recommends that all those concerned with the training needs of
teachers take into consideration the abovementioned needs in any instructional program related to Islamic
education. Moreover, the supervisors should concentrate on the teachers' needs that require growth and
development. Thus, the researcher suggests that more studies that aim at investigating the training needs of
Islamic education teachers at the elementary level should be conducted. More studies are needed to investigate
the problems encountered by teachers, in addition to measuring the effectiveness of training on all aspects of
teachers' training needs in order to improve the level of performance of Islamic education teachers.

Keywords: Needs Assessment, In-Service Teachers” Training, Islamic Education, Training Needs
of Islamic Education Teachers.
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